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• /•The context of math itjjms Influences' the scof-es 
of high school girls on tests of mathematical 
abi llty?^ ' 

• The sped f ie activl ties lof career interest 
•inventory items affect the scores of girls In 

' areas such as science and bus I nel^?^ 

• Tests labeled "mechanical aptitude" exclude 
gfrls frdti) training courses on the basts of 
test ft©ms tHat ref lect s^x- 1 1 nked experiences?^ 

.Why is It Important that vye concern ourselves with 
this kind of evi dence of syx bl as In educat ional tests? 

• Math test scores may reinforce the stereotype 
of women as being less able to work wltHT num- 
bers, and therefore fess suited t^Penter occupa- 
tions requl. ring preparation l.n mathtematlcs- 
Fewer girls continue taking mathematics courses 
In high school, and mathematics thus becomes a 
critical filter,^ limiting th* ojbportunl t les for 
women, fo enter a wide' range of business and pro- 
fessional fields./ 

• Career Interest Inventories are routinely taken 
by millions of women and men annually, and the 
results are aerlously considered for career- 

' related decisions by students, parents, teachers, 

» vand gul dance personnel . Career Interest Inven- 
tqlHes, If biased, can serve fo place 1 Iml t3 on • 
'the occupational , attainments of wom*n--perpetu- 
. atlng the extensive sex segregation of occupations. 
■ ■ ■ ■ . ■ ■ . : . ■ ■■'../■ 

• Often test* of "agjltudes" or learned abilities 
are usi^d to assist students In selectijQfl voca-' 
tlonal cour«es. To the extent that, these tests 
reflect different experiences for gl rls dfid boys , ♦ 

^ the tests can perpetuate the tradltlftgal pattern 
of sex-sagregatfd vocational courses, 5 thus 
limiting the choices wom0n consider. • * 



educational (nstltutlons that rece 1 ve Federa 1 support, 
Yet, there are stMl many; educa't i ona 1 policies, procev 
dures. and practices that reinforce sex-role stereotypes 
and reflect pre] udl ced vl ews of women^s, achievements, 
Interests, and dbilftles. Title I X .regu 1 a t i ops have, 
specific requiremenljs to eliminate sex bias in the use * 
of such appraisal arid counse 1 i ng materials as career 
Interest inventories and other measures. The' regu- 
lations stal^: ■ ' I r . 

A recipient, which uses '{esting or other ' 
materials for appraising or counseling 
s tudents ^sha 1 1 not /use dl>f ferent meter i al s 
for students or\ th|4 basis of tt^gH7sex or \ 
use materials wm th peVmi t or' require differ- \^ 
ent treatment /or students on such basi|S 
unless such^ di fferent materials cover 
same occupations and interest areas an\| the 
use of such diff.erent materials. Is shqwio to' 
be essential to eliminate sex bias. RecS 
ents shall develop and use internal proc( 
for ensuring that such materials do not 
criminate on^ the basis of sex. Where the 
use of- counse 1 ing tes.ts qr o^er - i ns t rumer 
results i h a s ubs t an t i a 1 1 d i spropor t i onai 
number of members of one sex in any parti 
cular course of study or plass i f 1 cat ion', 
recipients shall take such aqtlon as is 
necessary to assure themselves that such 
disproportion i,s not the result of discrimi- ' ' 

nation in the instrument or the app li ca t I ons . * 

Because tests are. given for ^ number of purp'bses^^ 
there is .no one procedure or definition th^t will quickly 
t€fll whether an educational test^ is bias-free In r>elatipn 
fro women. TK&s, Title IX Coordinators, t;eachers . pr 1 n- ■ 
c ipal s , counse lors, Vocational Educat Ion Sex-Equity 
Coordinators, and -others concerned wl th the sex Va I Kness 
of tests used in schools must examine each test individ- 
ual ly from severa 1 perspect I ves . The questions and 
answers that fol.low are focused on liow to review three 
types of tests--career Interest, apti tude, and^ach ievem«nt 




erJc * , , iO 



its Is on establ ish ing procedures for reyiewing tests for 
sex bias, endi on provi d I ng supp lementary activl;tl«5 to 
ensure sex*- fa^fr use of tests. 




^'^ThesV recommendations are given in greater detail In 
Sex Bias^in Testing: A Review with Policy Recominenda- 
tlons by Carol Kehr Tittle (San Franc tsco. CA : Women ' s 
Educational Equity Communications Network^ Princeton, 
NJ:" ERIC Clearinghouse on Tests, Measurements, and 
Evaluation, 1978). Aval lable from WEECN, l855 Fol5om 
Street, San Francisco, CA 9^103* $3*50 prepaid. 
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J^^^SM CAN CARffift^lNIEREST-T 
i^EVieWED FOR SEX BIAS? 



• » 



■J ' ' 



For career Interest Inventories the most important 
procedure: scW(kDl distrl'cts es tabj i Sh is the review oT 
^jiS^y tests used tn the career/occupational area for sex 
bias. Certain career interest tesfs have been analyzed . 
.for se>^ bias, and guidelines have^been developed tp assist 
•>ln the revl-ew process. The Nationat I nsti tu ti oT ^duc^a- 
t'on*s Guidelines for Assessment of Sex Bias and Sex 
Fairness in Car.^er Interest Jnven/orlesb suggests some 
detailed procedures for looking at these tests. They * 
include: 

For the actua 1 inventory : ^ 

• The same form should b<i used for :both 

women and men unless it is empirically . ' 
proven that Sep:ar;ate forms r^J hi mi ie bias . 



Scores* by sex should be jgTyen f^ . " _ i^;-^- 

occupations and (nterest areay. ; ^^'^-^'^ 



• Item pools at the -^nventory and scale ^ 
levels should reflect exper iences"'^nd -^^"^^ 
activities equally familiar to t^ach sex.- 

• Occupational titles should* be gender-* 
♦ peut ra 1 . . . 

• Use of thfe generic "he" shou 1 d"* be 
- el Imi nated. 

For technical information: 

• Technics KmantJa 1 s should describee - 
^ 'how the inventory meet^ the NIE 

gu i de 1 i nei . 

• ■■ ■ " ■ • . 

• The rationale for u*ilt;fiag separate- 
. scales for females and males should 

be gl veh . ^ . ^ 
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Indicated for each sex^-evan If It l» 
emptiiTctMy damonttratad that u«a^of 
saparat< 1 nvantorY. ,form< are more 
effective fn minimizing sax^blai- 

'Sex composition of ttie criterion and 
norm groups should be Indl^cat-^d, 

Cr i ter ion. and nonm.da'ta should be 
updated every five years, • 

The Information on^caV^^er opt ions 
SqJ strlbutlons suggested for each sex 
should be* provided, 

The validity of Interest inventories 
foF ml ndni ty groups should be >rnve5* 
tigated. 

I 

nterproiive information; 

> . ..■ 

Interpretive materials should point 
out that vocational interests and 
choices Qf wpmen and men ^re Influ- 
enced by rrtAhy environmental and 
cultural factors-- I ncl udlng early 
socia Vl zat i on , sex-p^TTe^xpectat ions , 
and home-yersus-career conflict. 

Orientation to the Inve^ntory should 
encourage respondients to examine 
stereotypic sets toward activities 
and occupat ions . 

The user*s banual should state tbat , 
all jobs are appropriate^ for qu#ll- . 
fled persons of either sex, and 
should attempt to dispel, myths about' 
women and men based on sex-role ^ 
stereotypes, . 
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>._.-4nt«PfM^I-v«-iii^C-*i»l«U — — - ^ 

encouragi Inltlaj txperlences tn 
■undeveloped Interest areas. 

pase studies and examples /should'^ 
Represent women/and men e.quallf, 
Ind Include examples of each In non- 
stereotypic roles. 

♦ 

A revjl^ of nxjst career in-terest inventor les 'shows 
they cio ndpfneet all the NIE guidellf»es or T,it>e IX 
.regulations. Some Interest Inventories have two sets of 

empirical pr occupat ipn-based seal es--^one based on 
' female occupational groups, ancf one on male. Even though 
■b6th female and male scales are reported to aach student, 
.the very presence of a separate scale group for each sex 
reinforces a sex^'I I nked View of ocx:upat Ions . In other 
I nventoMes, homogeneous or rat Ibha'i^y-disr t ved bas Ic 
rhterest area scales will not result In similar career 
distributions suggested to girts and boys Hin less same- 
sex norms or carefol'ly constructed item pools are used 
(see Note 2) . 



J 

WHATC 




( BE DONE IF CAREER INTEREST 
INVENTORIES' ARE NOT Sex FAIR? 

since few interest Inventories meet all -ffie NIE 
, guidelines and Title IX regulations (and, therefore', are 
ndt s'ex fair), school districts must take an affirmative 
position. This position should^ recognize the limitations 
of the inventories,, provide a full range of career choices, 
.and develop a counseling back-ap7 for students seeking 
nontradi t io.nal activities and jobs. ♦ 



_ — _ — t-he-l.ljnLtS- of- Qarecr-_-l-n t 

compiun I catcd to ^ students by giving them a statement on^ 
'sex-biased i;)ventor les . Statements Ion sex s tereotyp i ng ♦ 
of occupations should be included as part of the strategy 
to provide a full ramge of career ct^ojces (e.g*,'many 
Occupations are • t r'adi t ionally class l>f\ed as approprJate 
for females or males only--5ecretar!ie5, nurses, and 
elementa^-y School- teaqhers ar^ fema 1 e ; ! sc i ent ^s ts > mathe- 
matJcians, an^J e lec tr i c lans -are maU)/ The range of 
car-eer choice maV alsJ^^be i ncreased ;by exami n i ng c 1 us ters 
of career choices, and by expand! nfij^'cons i derat f on of occu- 
pations beyond those for which occufia t i ona 1 scales are 
ava i lab le . ' ' . 

■ ■ • 

Counseling and career education programs have an 
Important role in supporting students expressing an inter- 
est i|i nont radi t ional jobs. These student^ may experience 
pressq^re from peers , parenJts, teachers , or counselors ;tc>' 
conform to more traditional job ch9rices. Support;. fcM^^^ 
nontradi tlor^l career choices fan b^i provjdedl i n indi- 
vidual or group discussions by encoui^agirtg peer support 
groups and .by meeting with parents, i Information on eq Ola I 
educational and employment .oPporfuni|ty regulations needs 
to be made available. Students, may be given the oppor- 
tunity to visit role models .of the sime sex in non tra- 
ditional occupations, and to try activities more typi-. 
cal ly found within nont rad i t ional occupations. In- 
service workshops may be developed to ass i st school staff* 
in designing and implementing sex-fajr counseling and 
career education. Teachers should have, opportun i t ies in 
class discussions of subject areas tp identify female 
role models, and xo emphasize that* atl occupations are 
open to qualified persons of either sex, 

■ W 

Recent research on the effects of interest Inven- 
tor 1 es prov I des evidence that inventories by themselves 
will, probably not encourage females to consider a wide 
range of occqpat ions--to exfDiore rather ^han narrowly 
focus on occupations tradi t fonal ly feminine. This 
limiting of choices to traditionally female occupajtlons 
will continue the current status of women as occupa- * 
tflonal ly segregated^ wi th resulting lower salaries and 




In schools, they must be Interpreted wtthin a sex-fair 
approach to career deye lopnf)en t for women. 



HOW CAN Af>TITUDE TESTS BE REVIEWED* FOR 
SEX BIAS? 

Apt i^ude * tests are u^kd in high schools and colleges 
to assls't In counseling students <and s^fecting students * 
for col lege entry , In add II i on, ipt i tude tests are often ' 
used in the emp Ibymen t se 1 ect ? on proces's Jhe definl,tJon 
pf apt i tudes presented to counselors and students empha- 
5i3res Che' capaci ty tib learn--and* the us^ of these tests , 
In making, predict ! ons of school or job su'ccess. The ' ^ 
emphasis on measu/ing the i nd i v i dua T s capac i ty for future-' 
learni^rig, plus predi ct i ng future ach ! evements 
u^e and interpretation of scores cr i*t i ca 1 ■ for students. 

Perhaps the best known aptitude measLrps are th^ 
Pi fferentiah Aptitude Tests (DAT). 8 The titles df the 
tests in the bAT suggest the differences beftween educational 
achievement tests, interest measures,^ Intelligence 
measures, and aptitude tests. The'DAT has- the fpl lowing- 
tests: ^ 

• Verbal reasbning • Mechanical reasoning 
••Numerical ability • Space relations ' 

• Abstract reasoning • Spelling 

• Clersical speed • Language usages 

and accuracy^ . , , 

• • ■ 

Thus, there is a wider range of. tes ts of ab M i t les 
In an apti tude'battery than in Intelligence tests, " ' 
achleyement tests that r^ef lee t« school curricula more 
directly, or Interest nieas u re s||!t ha t are concerned with 
linking occupations and preferences. 



• Overt, sex bias In tKe content of quektiops 
. and, j 1 lustrations • 

. . ■. 

. , » The Interpretation of sex d^fferences In, 
t per for(T>ance . ; . r 

- . • • • - V ' 

- ♦ ■ ■ 

The, category jystem suggested for educatlpnal 
achleve^nent tests Is also appropriate here (see next ' 
section-). Test (^tems and Interpret I ve mat-erlals 
should W reviewed, for spx-role stereotyf>«s of women 
mlnorl]:ies--and for equal" represen'tat Ion of both • 
^males and .males In I 1 1 ust rat loas- and Individual ItemSV 

.The mean stores for females and male^s at each grade- 
..or ag^. level should .be compared. ' Review conml ttees m'ay 
chiBck the data by looking at tables of porm? to deter- * 
mine-the scpres equl.valent to .the gOth percent i l e for , 
each sex'. Where thefe are raw score differences, It 
Indicates that some I terns ar* being passed by a higher 
; proportion of one sex. 

The test technical manual should then be reviewed 
to determine the procedures test publ 1 shers have followed 
In seletting Items (asking such questions as: Were I tern 
^prdtport Ions passing compared^ for females and males? And, 
exactly whi ch decl s ion rules 'were use<r to include Items 
In the test?). If these data' are^ not ava il abfe , "the . 
review committee should vyrlte the publisher to ob'tal/ 
the informatlon--and to sa'tlsfy themselves that such 
differences remain only after efforts to balance easy 
and di f f Icul t^,i tems for females ^nd males have been made. 

For a Variety of reasons '-'-such ds stereotyping of 
actlvtt tes appropriate for boys aqd girls, and sociali- 
zation to preferre^d sex- typed act I vi t le$--sex differences 
appear on some tests |n aptlt<jde batteries. This is par- 
ticularly true i"n clerical, spatial relations, ahd 
mechanical reasoning tests. . Where performance di ffer- 
ences are found, test publlshtrs must provide same-sex 
norms for interpreting lest stores. , 



— - — Score* on feot>^--s«^ne-^e^-«nd-oppoV^t«-^^ — :t 
should be ivall able for each student f and the dl ilference . 
In, norms s^oulcj a iSo be use'd to Interpret scores'! The 
dlffei^ences may point out »to fema les" that their abi lities • 
may be limited- by pas^ experiences - rather than Innate 
abM Itles. 

, Tests c^l led *"mech^ni^a^'aptlJiude" often assess i 
past experience, 10 When lndivrd|ials have not had- the ' 
same^oppor'tuini ty to learn methadlca'l prlncloles, for 
. example, thejif "scores .do not oCcqp^tel preS'lct thie. ' 
Ind! viduaT s ;capa<;lty for future ^learning. The etDpiraSls ^ '; 
x)n pr-ed let roh'-as with I nterestj.nventor ie\-- FsVnot 
useful .or wari^anteVii when exqeuMences tend/to be ,lim,lted 
by gender. It)creafeed empha?N$ shWld be given to 
assisting .females, to explore, their ski lls via a wide 
variety of (yjurses and a.ctly'iiles that are occupat Ipna 1 1 y 
related. I t may prove useful . to have gTrls estimate 
their experie'nce related to answering qrfestlpqs on 
verbal , mathematical', spatial, and mechinlcal reasoning 
tes.t5 tS help them interpret differenc^ Iq performa'nce 
when comparing same-sex and opposite-sex norms. 



WHAI^XXAN BE4K>f4r4f ^a>T^TUO€ MEASW 
ArtE NOT^BX'FAlR? ^ j 

Where sex-role, sterfjotyping.appears In test content 
or Interpret! venaaterlal s , |cft©oTj^lSYf may change to 
another aptj tude ' t«st • ( If ava ! 1 ab) e) , If thisvis not a 
viable alternatlv«, the pttbllsh^p should.be l-n formed^ ] 
that the tests' heed' revj s Ton. The "^ichooT s use of t\^B 
test^duW theit* concent ratis op ri5fl)jclng any harmful 
effects, ,*lni:^prvlce/cbyrseS can -a^^lst bqth general 
teachers and. vocat iorvh] e^ucaC tcJn teachers to ijn^rstan<J 
the effects of 'experience and; sex-typed cxpectatloos 
that have resulted In sex segregation, In vocational ^ 
e'ducatlon. 'Interpretive materials/ discussions, and 
activities designed to reduce t\\e effects of past stereo- 
typing <ind social izat lop o# s«ix-appropr iatef experiences 
may bejDrovided few students. 

The additional materi'als and act I vi t les are criti- 
cal when aptitude meafSures are used to help students 
plan vocational education and to make occupational 
choices. The new regulations on sex discrimination for 
the Vocational Edgcatiorf Act (VEA) • con tain spec i f 1 c 
requi rements on counsel I n§, recru 1 1 1 ng , and select ing 
students for; vocat i ona I education programs. These 
regulations are aia impor,tant acraition to the Title IX 
regulations already available. 

» ' ' * 

Of particular concern are these points wKich show 
*glr)s ancf women t n - sex-segregated areas: 

• Course enrol Irfient 

,■ ■ ' . > 

• Vocational preparation 

• Col >ege major 

• Labor torce participation data 

Women are under represen.ted in crafts apd tracfes* 
mathematics, and sciences, and in such major professions 
as business, law, and medicine. Procedures to encourage 
females to enter nontradi t ional areas are requ I red to 
ensi^re that educational, testthg does not contribute t;^o 
"IneQui'ty in educational opportun ! t i,es . , 



>I0# CAN ACHIEVEMEHT TESTS BE R€VfiEWE& 
FOR SEX BIAB? 

Review '/or Test Content . * * • ^ 

Until rccentty, educatlooal achievement tests had 
' I tims and reading passages that port'rayed women almost 
exclusively as homemakers or engaged In the pursuit of 
'hobbles (e.g., Krs» Jones-- the pre^dent of the gjprden 
club*) . Some pubj I shers now review ;aM tevt Itefft for 
s^e)^*role st^ereo'typlng of females and 'maUs. "However^ ; 
act a 1 1 tests have been revi sed to be f r%i^ of iex^ role • 
stereotyping. Additionally, c l\assroom tes ts neecAvto be 
revfjBwed for sex fairness. Therefore, a fl/st step' tn 
, rev levying any test for sex fairness 'i^. to use; a process 
to class I fy the presentat Ian of females and males In 
test I t€WS , read iiig passages pictures. 

Severer category schemes are avallable.^^ In a\ 
number of these schemes, s'ex bias Is* examined by counting 
the number of times females^ or males are portrayed In 
the test and, I 1 liJBtrat ions las : , 

• Adults versus chl I dren, \ 

I • Main and secondary characters, fj 

• Home or work' envi ronmeni 

• Active or^ passive behavioV.and emotions 
(e.g., nurturant, problemjsol ving, or 
physically exertive),*and^ 

• Female or mal% traditional and non- 
traditional occupations and 

act i vi t ies . 

%l * ' 

'The tally in the categories call atterrtlon to the^ 
fal rness artd equal I ty In representing men and womet) Iir^ 
different roles, occupat Ions , and activities. i 

For locally written or classroom tests there .is 
the next step-Tasslstlpg teachers and others responsible 
^or cl^jssrotm materials to write tests that are free of 
sex- role stereotyping, and that ppsltlvely reprefent 
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, ■ . . • • 

' - acti vl tjes and occupati ons as be ing op en to bot h sexes. 'j2 
:;r ; There are guides for wr i t Ing sex-faj r materl als aval 1- 5^^^ 
able from puDl IsKeV? and profess 1(^1 associations. 
These guides typical ly emphas I ze that sex-neutral tltUs-"^ 
fpr occupations should be used (e.g., mall carrier foi^"" . 
postman and police officer for policeman). , ' • ■ 

^Anothl^r writing problem for' revising materials to* * * , 
.make thfem sex fair Is the s^tandard use of the generic • ^ / 
* ''^he" .for pronouns .v^en referring to nouns . that do not '/ 
Identrfy a>[5feclfic person ( far -ejxample the principal 
...he^hd the teachc^r . . . she)^ Such usag^ reinforces - 
stereotypes-. Often, a simple change from singula^ to * ( 
\ . plural nouns can "neutralize** the view of the occupa-' 
. t Ions as exclusivety female or male, since the pronoun 
. that clarifies the word become5.**'they . Alternative. 
• strategies to using pidral nouns an'd pronouns J^e to 
write questions an<^torIes that represent both sexes 
• with the same rol es "liact i v 1 1 1 es , and emoti ons , .and , to 

write or revise stories so that the main characters ^ 
vary between male and female. 
■ ■ ♦ ; 

Another source of 5e>^-role stereotyping ar I ses In 
5ltuati9ns In whPch famous persons from the past or 
present are the focus of Items or' stories. Women who \ 
have contributed in-sciericje and the ar,^s are no^ well 
known. More determination [s requlred*pn the part of 
writers and classroom teachers to be sure that women-- 
both majority and minority-are included in test material. 

^ The Importance of pos f 1 1 ve", .equa I representation of women 
and minorities cannot be overemphasized. Tests are a 

, part of the 'educational envlrortment, and the effects of 
tests, books , cl assroom act iv i t ies , and I I I ustrat Ions 
are cumu I at i ve-- thus addirlg tP the portrayal of women , 
of all ages and mi nox i ty , g roups . Teachers, curriculum 
supervisors, school staff, parents , and students who 
review educational tests for sex fairness have= an 
Importan^t rol^e to play in expand 1 ng^ cho I ces and options 
for women . ' 
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, ^ AchlbvVmAnt testt s^ou-W also be revlew/ad for sex 
dirferences In performance. That Is to say, do females^ 
artd males have the samf or different average scores? 
There will typical Vy^b^^ few, If any, Instances of sj^x* • 
differences In average perforrT>ance on^a tdtal test score 
fof- females arrd males throug^h the elementary and Junior ^ 
hlgh^se'Kool years.* However^ It Is easy togheck If" 
the>e are any- i |ftrrer)c*s by computing the averJageMtwanJ^ 
score for both fema^le and male students / 1/ /t here^V^p, 
dfff^rences, the 1 terns , ;t^em5^e 1 ves >h6uVdVe» examined to . 
locate the i tenia which ftave| d I f fer^ot proportions of 
females anb males 'answering correctly • Tt may be found ; 
'that the J tern' content I s px^re familiar to maTes than to 
females (or vice versa), and a ijoi^e equal balance of 
content Tami Msiri't/ i!^ , requK-pd. ^2 • • . 

■ ' ... r r ^ .... ..^ ^. 

A number of test pgl^-l shers now j ncl ude/thi s ' type 
of analysis when Ions t rucf l.ng ach I everiVeVit tests. School 
staffs should reyfew t<est man^a^s^a ensure such an^^ ^ 
analysis has been'^^made. They >Hclild also beSure that 
the test I terns are sex fair In performance (or a( least 
balanced to attain sex fal rness , across the ^tlre set of' 
Items), as well as being free e^jF the pVeylpusly mentioned 
s tereotypi ng, 

• . ' - ■ • ■ ' 

Although the analysis of classroom tests requires 
more time on the part of teachers or r^eviewers. It may 
be worthwhile to check for score d I f ferences 1 1> such 
areas as* pathemat Ics and s\:ience--part icularly at the 
high school lev^l.. Research has sbowr^ that apparent 
familiarity with., the setting of a prob»lein may affect the 
scores of males<and females (for example, are "bolts 
and t[res" or *'cooktng and laundry'* the content areas unp 
which*the problem-j01 ving process In an item Is b%sed?) . 

WHAT CAN BE DONE IF AN ACHIEVEMENT TEST 
1$ NOT SEX FAIR? V ; 

Activities differ for the types of testis foynd in 
a local schooV dlisjtrict. Tes ts >vrJ tten, t^y teachers or. - 
other' .school staff should Jae rev(^sed (an'> I n-serv I ce w(^k« 



-fhop-flwy-be^^ttfed-^tOF^s-lsr tear hers- an^ 
sex-f^lr tests, as well as' other Io5tructjona)v material s) 
Sjhpol districts and Individual tei^hers do the 
power to exert control over the ^ex. fa iVness of tests In 
their classrooms. * 

School districts have less cqntrol over the sex- 
fairness of tests deve1ope.d>y 'such^ di verse gr.oups as 
publishing companies or national and st^te Ji-eve'I testlng| 
programs, flowever, the following two policies ma-y be | 
fol low?id: ■ * » ' ■ ' 

■ V . ■ . , ■ -, .;, ■ - 

^ • Cease purchasing test^ that appear sex- v 
. biased in^cootent or peKformance 

♦ ■ - * ^ 

If this i-s not pdi'ssible, .then continue to*' 
use the tests, bu't provide 'Compensatory" 
cff '>af f i r;nat i ve" act i vi t left aad di s- 
cission tq ensure the greatest "degree of 
sex-fa I rness 'poss i ble . ' 

In some cases, a school district may readily change 
from a sex-biased test to one thaf is sex fair--and 
valid for local curriculum affd objectives. School 
staff may also write test publishers concerning changes 
needed to make tests sex-fair. However, when sex- 
biased national or local te«ts must be used, such bias 
may be balanced by activities and discussions designed 
to help 5tud<snts overcome sex-rol^ stereotyping 
(whether in terms of behavl ors , act 1 vi 1 1 es , or occu- ^ 
pations). If, for example, reading passages in a 
particular test .incl;jde only male astronauts or scien- 
tists, then identify additional stories or focus the 
discussion on women working in these occupations. 

In Summary, when an aqh|:|^tm«^^^^^ not sex 

fair, policies should focus'brf chahgtng tifem to sex- 
fa 1 r: test s and , when, required, prov Ixl I ng 'ac 1 1 v i 1 1 es 
designed to counter .s^x b'ias . In-servl ce wo>kshops on 
writing sex-fair t^sts and "compensatory" or "affir- • 
ipatlvc" classroom activities are the keys to countering 
sex bias In educational achievement tests. 
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CONCLUDINQ REMARKS 




While tHe emphaeie here has been on issues and 
polioiee in relation to sex bias and educational 
teetSy the sets' of prooeduree suggested for 
local review and data analijsis will contribute 
to the better use of educational tests in general. 
Too aften tests are given and scores obtained and 
interpreted ^without an e^^amination of th^e indi- 
vidual items in the teat^ and the student \s 
performance at the item leveU This focus, will 
contribute to ^he' integration of t^ste with 
currioulum and instruction on a broader, basis . 
In this ' sense y considerations of educational 
equity for women contribute^ to improved education. 

/ • ■ 
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